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Overarching Goals for ‘11-12 (to be maintained in ‘12-13)

A. Attract and serve individuals who do not wish to be certified in Massachusetts (or who are already certified), but want to work in a broad range of education-related professions including those outside of classroom teaching, such as adult- and community-based education, educational research, policy analysis, philanthropy, and advocacy. 
B. Through teaching, advising, and a reliable, coherent program of offerings, allow students to design a sequence of education-related courses to support their specific interests.

C. To establish sustainable, non-exploitative operations and planning, given that all LTET faculty have primary advising and administrative commitments in other programs. 

Numbers

As of May 2012, our records show 56 active students being advised by LTET, of whom 33 are on track to graduate in June or August 2012.  In addition, 13 graduated in December 2011.  During the academic year 18 students transferred in from other programs or M.Ed. Tracks.  (Because the formal transfer date of some of these transfer students, including some graduates, is not till the Fall, official figures for LTET may differ.)

Compared with May 2011, the number of active students is almost identical, but the numbers scheduled to graduate represents a 48% increase.  Admissions for Fall matriculation are already at 13 with 18 others in various stages of the application process.

Developments

Leadership & Resources

During summer and fall 2011 Mary Brady continued to advise and administer LTET with Jack Levy serving formally as program director.  Taylor agreed to serve as provisional program director for the spring while resources for LTET were clarified.  In April, the Graduate Dean allocated a stipend for directing LTET.

Managing a graduate program of this size clearly requires a significant amount of time and effort of the person involved. As a fairness issue and a token expression (as all the exceptionally dedicated GPDs and others will never be adequately compensated for what they do) of our recognition and appreciation, we will include the "coordinator" of the LTET program on the list of GPD stipends... [W]e are now making an one-year commitment of $3,000 for the "coordinator" of the LTET program and will review this case on an annual basis for the next two years.

Following a vote of the LTET faculty, Mary Brady will resume the role of LTET Coordinator/ GPD for Fall 2012.  It continues to be the case that all LTET faculty have primary advising and administrative commitments in other programs.  The 2011 AQUAD review did not lead to commitments for any new resources.  The only resources to help cover when Peter Kiang and Peter Taylor were on sabbaticals this academic year were stipends to non-tenure-track faculty who served as graders of the capstone exams.  The ¼ time Graduate Assistantship for LTET has been discontinued for 2012-3, but this decision may be reconsidered. 

Curriculum

More students chose the written paper capstone option this academic year, but most students still choose the capstone exam.  One exam question elicits students’ reflections on their process of development through the Program.  The level of insight shown in these reflections seems to be increasing (although no systematic analysis has been attempted), as is illustrated by two excerpts, the first included in the citation for the convocation award winner; the second from an ABA student who went on to complete the LTET degree taking several Critical & Creative Thinking Program (CCT) courses. 

Over the course of her M.Ed. studies, Rachel Gaines, a licensed middle school teacher, has, in her own words, "learned… the value of risk-taking, dialogue, and continuous learning in order to become a better teacher."  Voicing and reflecting on the discord between what she thought she knew from her prior training as student and teacher and what she was being asked to consider in her LTET studies led to "a dramatic shift" in her "schemas about schools" and to a "looser, more fluid form of teaching."  "What I learned [before] wasn't wrong, but, in order to thrive, I [needed] to admit that my education was not yet complete."

Through stepping back and taking a metaphorical walk along road of my graduate
studies experience I can see more clearly the progress I have made. The Applied Behavior
Analysis program gave me a solid understanding of the principles, the how’s and why's of
human behavior. I gained the confidence necessary to utilize the skills I gained to help children
with disabilities overcome behavioral obstacles.

The CCT courses offered me the opportunity to explore, in a deeper way, my thinking
about educating the children I serve.  It helped me see the importance of meaningful
collaboration. I learned to value and seek out the opinions of others. Finally, by disciplined
practice of metacognition I am able to assess my own behavior and make changes that will
improve my performance as an educator.


The 2011 AQUAD review pointed to the possible trade-off between flexibility and coherence and substance in LTET studies.  The LTET faculty has now instituted formal concentrations for students who include in their 11 LTET courses 7 that are required for the corresponding licensure or CAGS tracks:  Elementary Education, Middle School Education, Secondary Education, Teacher Leadership

• The concentrations in Elem, Middle, or Secondary Education ensure that students address the educational issues deemed important by the licensure programs. 

• The concentration in Teacher Leadership ensures that, in addition to the four core areas of LTET, students address some or all of the following: Organizational Change; SPED/ELL expertise; Content Knowledge (depending on student's content specialty); and Technologically-mediated learning design (which emphasizes learning theory).

These four concentrations are not the only foci for LTET students. Under a regular Learning, Teaching & Educational Transformation concentration, students can choose the area of focus for their electives to be the same as a Graduate Certificate they are taking or, as has been the case since the track began in the 1990s, students can formulate a focus that prepares them for work in a broad range of education-related professions, such as adult- and community-based education, educational research, policy analysis, philanthropy, and advocacy.

An online section of CCT627, Antiracist and multicultural education, has been developed to fill a need for more options in the LTET core category of urban and social justice education.

Operations

The LTET Coordinator/ GPD is now the advisor for all students, unless a student specifically requests to be advised by another core LTET faculty member.  In order that interactions with LTET advisors can focus on educational more than routine administrative matters, prospective and current students are asked to first consult http://candi.wikispaces.umb.edu/LTET for information, upcoming courses, procedures and forms, and then use http://bit.ly/LTETInfo to submit up-to-date information for advising.  The wiki also includes pages for an administrative handbook, a review of developments in the track, profiles and written papers of graduating students.  Because many LTET students take many courses offered through University College, the UC website will soon include text about LTET.  

The procedures for grading written paper capstones and exams have been streamlined so that students can receive the completed rubrics and grades of two readers by the time that grades are due.   New procedures have also been established for review of applications and record-keeping under the new online webNow system.
Relationship of Goals and Developments to UMB Strategic Goals

Increase student access, engagement, and success.

· ’11-12: Steady state for overall numbers through new or transfer students, but a 48% increase in graduation numbers. ’12-13: Increase student numbers 10% with proportionate graduation rate.
Attract, develop and sustain highly effective faculty

· Involve the Department Chair in creating an apprenticeship/successional plan for LTET coordination—not successful in ’11-12.

· Operations and planning that prevent continued exploitation of some faculty—not successful in ’11-12.  For ’12-13: Stipend for GPD, but loss of 4.5 hour/week GA to assist with LTET administrative support. 

Create a physical environment that sustains teaching, learning and research

· LTET has no physical location or resources other than the Department offices
Improve campus-community engagement through improved organizational structures

· Nothing to report

Other Items of Interest to Graduate Studies
1. Goals (Overarching and Specific): See above.

2. Program development:  Designation of concentrations (see above).

3. Faculty Achievements related to LTET: Not reported on here because LTET faculty members have primary affiliation in other programs.

4. Program Strengths: Advising and graduating LTET students, even though LTET faculty work in this role is above and beyond duties in each faculty member's primary program.

5. Weaknesses: LTET has sustainable operations and planning, but is not able to meet the overarching goal of doing so in a non-exploitative way. LTET faculty work, especially that of the GPD/Coordinator, is above and beyond duties in each faculty member's primary program.

6. Collaborations: LTET students fill many seats in CCT courses, especially online sections, which allows CCT to offer a wider range of courses to its students.

7. Student support outside OGS: Not known.

8. OGS stipends:  4.5 hour/week GAship for 2011-12.

9. Additional services needed from OGS:  Response to these annual reports; Continuation of informative notes from GPD meetings.
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